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ABSTRACT

The purpose of this field experience was to develop a detailed five-year
strategic plan for Jefferson Middle School. The Association for Supervision and
Curriculum Development (ASCD) Middle School Future Planning Consortium had
twenty-four middle schools across the nation that worked collaboratively to share
and build their plans. Jefferson Middle School was part of this consortium. The
researcher utilized the ASCD format and the expertise of those schools involved
to develop the Jefferson Middle School plan. The format has four major areas
of focus: (1) Organization, (2) Core Curriculum, (3) Improved Teaching and (4)
Educational Technology.
This field study report is divided into five chapters. Chapter one explains
why Jefferson Middle School wanted to be involved, relates the specific
stateme~t

of the problem being researched, and gives the limitations of the

study. Chapter two is a study of the related literature and research concerning
the middle school movement. Chapter three explains the format of the study,
the method of data collection, and the data analysis. Chapter four lists the
results, recommendations and conclusions of the data that was collected from
the twenty-four middle schools. Chapter five summarizes the recommendations
of the researcher based on the results of the surveys.
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CHAPTER 1
OVERVIEW OF THE PROBLEM

The primary purpose of this field experience is to develop a five-year
strategic plan for Jefferson Middle School. The Association for Supervision and
Curriculum Development (ASCD) Middle School Future Planning Consortium had
twenty-four middle schools across the nation that worked collaboratively to share
and build their plans. The researcher utilized the ASCD format and the
expertise of those schools involved to develop a plan for Jefferson Middle
School. The plan is detailed in this paper.
The secondary purpose is to develop baseline information to compare the
Jefferson Middle School of the future with the one existing prior to the
development and implementation of the five-year plan. The process of
developing the baseline data provided extensive insight into Jefferson Middle
School. This information was invaluable in deciding what went into the five-year
plan.
It should be noted that the ASCD Middle School Future Planning
Consortium is the first for middle schools. The middle school movement has
grown to a very substantial organizational trend in recent years. The National
Middle School Association is relatively new, having hosted its 15th Annual
Conference in Denver, Colorado in November 1988. Recognition of the middle
school movement by ASCD has provided further support.
Jefferson Middle School has been a middle school since 1976. The
ASCD Middle Schools Futures Planning Consortium provided Jefferson Middle
School an opportunity to move toward maturity as a middle school. The
Champaign Unit 4 School District made its commitment to the middle school
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concept. Since then, the district suffered through a 1983 budget crisis. The
loss of dollars since then has left gaps in the middle school process. The
process developed by ASCD Middle School Future Planning Consortium gave
the Jefferson Middle School a chance to analyze the past and plan for the future
in an organized manner.
The baseline data from the other middle schools gives the staff of
Jefferson Middle School a national biased view of the cutting edge middle
schools in 1988. The data will provide possible insights to needed improvement
at Jefferson Middle School. The consortium helped the middle schools involved
to develop strong relationships among the member schools. Sharing ideas and
collaborative efforts are common among the participating middle schools.

Statement of the Problem
The purpose of the consortium was to enhance the strategic planning
capabilities of the middle school educational community by assisting in designing
middle school educational programs appropriate to the future lives of their
students. The findings of the ASCD study has implications for the design of our
middle school educational program now and in the future.
Four specific questions to be answered in this field experience were
developed with the ASCD information from the consortium study:
(1) Do the characteristics of a model middle school exist in Jefferson
Middle School?
(2) To what extent do their characteristics of a model middle school exist
in Jefferson Middle School?
(3) Does Jefferson Middle School agree that the characteristics names
are representative of a model middle school?
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(4) How might the strengths and weaknesses of Jefferson Middle School
be developed into a five-year action plan?

Limitations of the Study

With a limited sample of middle schools involved, the use of this
information in comparisons with other ASCD middle school consortium members
may not be valid. Factors such as school size, geographic region, social class,
different states of middle school maturity, different state guidelines and
expectations and stability of the staff and administration may also effect school
effectiveness, but these factors were not designed to be controlled in this
consortium activity.

Uniqueness of the Study

Middle schools mean different things to different people. The middle
school movement has just begun to reach into its teens. Use of the name,
"middle school," does not insure the essential ingredients of a middle school are
being offered. The ASCD Middle School Futures Planning Consortium allowed
Jefferson Middle School a chance to discover its authenticity. The ability to look
ourselves in the mirror and to confidently be able to identify what Jefferson
Middle School would look like in the future was a unique opportunity.
The Association for Supervision and Curriculum Development, under
Executive Director Gordon Cawelti, established the first Middle School Futures
Planning Consortium officially on July 3, 1986 by extending invitations to twentyfive middle schools. Being selected for this consortium was an honor to
Jefferson Middle School. The following schools were selected:
Louis Armstrong Middle School

East Elmhurst, NY
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Baker Junior High School

Tacoma, WA

Frank Brattin Middle School

Colstrip, MT

Brookside Middle School

Sarasota, FL

Burlingame Intermediate School

Burlingame, CA

Caddo Middle Magnet School

Shreveport, LA

Cranbrook Kingswood Middle Sch.

Bloomfield Hills, Ml

Cross Keys Middle School

Florissant, MO

Dennis Middle School

Richmond, IN

Dublin Middle School

Dublin, OH

East Cobb Middle School

Marietta, GA

Henry W. Eggers Middle School

Hammond, IN

Ford Middle School

Brook Park, OH

Heritage/Mount Pleasant Mid. Sch.

Livingston, NJ

Arthur H. llling Jr. High School

Manchester, CT

Iroquois Middle School

Niskayuna, NY

Jefferson Middle School

Champaign, IL

Kirk Middle School

Newark, DE

McCulloch Middle School

Dallas, TX

Missisquoi Valley Union H.S.

Swanton, VT

New Smyrna Beach Middle School

New Smyrna Beach, FL

Panorama Middle School

Colorado Springs, CO

Parkway East Junior High School

St. Louis, MO

Thomas Junior High School

Arlington Heights, IL

Trickum Middle School

Liburn, GA

The mission of the consortium was "to enhance the strategic planning
capability of the middle school faculties by assisting them in collegial fashion to
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design middle school education appropriate to the future lives of their students."
(Cawelti, 1986) Each school is expected to develop and implement a long-range
plan which focuses on school organization, general education or core curriculum,
improving teaching and use of educational technology.

Table 1
Definition of Terms
Strategic Planning
Strategic planning is deliberate and conscious articulation of a direction.
The ASCD planning approach uses four major areas: (1) organization, (2) core
curriculum, (3) improved teaching, and (4) educational technology. (Cawelti
1987).
ASCD Consortium
It is an association of middle schools joined together to develop future
planning strategies. The ASCD consortium consisted of twenty-four middle
schools in the United States. (Cawelti 1987).
Middle School
A transitional school concerned with the most appropriate program to
cope with the personal and educational development needs of emerging
adolescence. (Curtis 1983).
Junior High School
The junior high school originally attempted to bridge the gap between
elementary and high school by providing a unique organization and institutional
program; over the course of its development, it drifted closer to the high school.
The junior high school has generally become a school more like the high school,
better geared to the teenager than the "in-between-ager." (Alexander and
others, 1968).
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CHAPTER 2
REVIEW OF RELATED LITERATURE AND RESEARCH

School organization plans emerge for a variety of reasons, but school
district economics may dictate certain grade arrangements, as might a desire to
achieve education equity for minority children. Philosophical positions about the
nature of schooling and the children involved may also dictate a specific
arrangement, and certification laws and state standards may encourage and
preserve particular grade arrangements (Johnston & Markle, 1986).
The close of the 19th century was not unlike our own--a flow of reports
spurred by a growing dissatisfaction with the state of education. The common
8-4 plan of education was under attack. In 1909, the majority of these reports
wanted the establishment of a six-year high school in a 6-6 plan of organization
(Melton, 1984).
In 1896, the public schools of Richmond, Indiana, introduced a two-year
intermediate school for grades seven and eight. In 1909, a three-year
intermediate school was established in Columbus, Ohio. In 1910, two
"introductory high schools" were opened in Berkeley, California (Melton, 1984).
A new movement in education had been launched. It was the first time in the
history of America's public schools that concentrated efforts were being made to
provide appropriate educational programming for early adolescents (Melton,
1984).
Public approval had resulted in phenomenal growth. The number of
junior highs had grown to 557 by 1918 and 883 by 1920. That growth pattern
continued until there were more than 7,000 junior high schools in the united
States, including both 7-9 and 7-8 schools (Briggs, 1920).
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The National Education Association (NEA) (1984) surveyed 1,598 school
systems with a population of 2,500 or more. Two hundred twenty-two (27%) of
the cities defined a junior high as grades seven and eight and 531 (64%)
defined a junior high as grades seven, eight, and nine. During the 1948-49
school year, 59% of the pupils were enrolled in elementary schools, 11 % in
junior high schools, and 21 % in senior high schools.
Five years later, Gaumnitz (1954) conducted a national survey of junior
high schools for the federal government. Gaumnitz found a wide variety of
grade organizations, which he explained by pointing to enrollment changes in
student population. "If more room was needed in the elementary school, all or
part of grade 6 was sent to the junior high school" (p. 4) . Gaumnitz wrote
"when the high school was crowded, all or part of grade 9 was sent to the junior
high school 'catch all'! (p. 4). Furthermore, if the junior high became too
crowded, then the 7th grade was put back in the elementary school or the 9th
grade shifted to the high school. "The point is that the junior high school,"
Gaumnitz added, "instead of being given a definite place in its own right having
specific educational purposes affecting young adolescents which neither the
elementary nor the senior high school could serve as well, was not taken with
sufficient seriousness to become a fully distinctive institution" (p. 5).
Gaumnitz (1954), in a survey conducted under the auspices of the Office
of Education in 1952, found that over 50% of the seventh and eighth graders in
the United States attended junior high schools. Almost 75% of the school
systems in the country used junior high schools composed of seven, eight, and
nine. A study by the NEA indicated that junior high schools tended to be more
popular with school systems that had large enrollments. In those systems with
an enrollment of 300 to 3,000, 12.6% operated 6-3-3 grade organizations.
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However, in those systems with 25,000 or more students, 75.8% were organized
on a 6-3-3 pattern (Moss, 1969).
The middle school showed the same lack of organizational consistency.
Alexander (1969) surveyed 110 middle schools and found that sixty-six of the
schools were sixth through eighth grade, thirty were fifth through eighth, and the
remaining fourteen were either fourth through eighth, fifth through seventh, sixth
through ninth or fourth through seventh.
A survey of 1,413 principals by Valentine and others (1981), sponsored
by the National Association of Secondary School Principals, showed that the
most common grade organization was 7-8-9 (42%). This was followed by 7-8
schools (31%), 6-7-8 schools (15%) and 5-6-7-8 schools (4%).
In 1985, the U.S. Department of Education showed the following number
of middle schools by grade level organization:
Table 2

Number of Schools
Percent
Grade Organization 1970-71
1984-85
Increase/Decrease
Grades

5-8

722

1,005

+ 39

6-8

1,662

3,802

+129

7-8

2,450

2,776

- 13

7-9

4,711

3,172

- 33

10,395

11 ,695

+ 13

Others
Totals

The trend seems to point towards dropping the ninth grade and adding
the sixth grade to the seventh and eighth graders. Studies of maturity show that
grade nine students are more like tenth graders than like eighth graders. Eighth
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graders were maturationally closest to seventh graders. Neither the academic
achievement nor the social development of any grade level (six, seven, or eight)
appears to be affected by the arrangements in which it is housed (Calhoun,
1983).
There is little difference in academic achievement between middle and
junior high school pupils, but neither did grade organization have any detrimental
effect on the achievement of middle school students. Researchers agree that
the quality of the program is more important than its grade organization. School
organization decisions will continue to be made on the basis of philosophical
positions, economic conditions, demographics, and local preference. Organizing
our middle grades as a junior high or middle school makes little difference.
What is important is a recognition of the uniqueness of the middle level
youngster and the development of a quality educational program for those
special boys and girls (Johnston & Markle, 1986).

Junior High School

Howard and Stoumbis (1970) reviewed the arguments in support of the
junior high schools advanced during the period of 191 O to 1930. They
summarized these positions as follows:
1.

To reduce the number of dropouts;

2.

To offer educational and vocational guidance;

3.

To implement economy of time;

4.

To provide exploratory opportunities;

5.

To recognize individual differences in the students;

6.

To allow for the unique needs and characteristics of early

adolescents;
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7.

To bridge the gap between elementary and secondary schools;

8.

To improve discipline; and

9.

To establish an independent educational unit between the

elementary and high schools {p. 20).
The purposes of the junior high school have changed as child labor laws,
compulsory attendance, and a different social order affected the schools. The
stress is no longer on vocational education and holding power has shifted to
providing an educational program for the early adolescent, which includes a
basic general education, guidance, and a strong exploratory aspect {Howard and
Stoumbis, 1970, p. 28).
Research that compared junior high schools to traditional kindergarten
through 8th grade schools showed that early junior high schools did not compare
favorably. By the end of the 1930's, however, the junior high school was able to
surpass these other schools in academic achievement and attitudes of the
students.
The wide divergence in institutional practices appears to have been
relieved by the end of the 1950's. Schwartz (1959) surveyed 572 junior high
schools across the nation in order to analyze the "organization and
administration of instructional programs." Four-fifths of the respondents
organized their schools by departments. This and other results convinced
Schwartz that "there is a similarity in administration of instructional programs in
junior high school throughout the nation" {p. 531 ). The differences that he
identified seemed to occur on the basis of school size. Larger schools had
characteristics that were different from smaller junior high schools.
The tendency to share similar characteristics such as Schwartz found did
not mean that the junior high school came any closer to fulfilling its goals.
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Researchers in the 1960's found a significant difference between the practices of
the junior high school and the functions that educational theorists assigned it.
Lounsbury and Marani (1962) reported that the results of shadow studies
indicated that junior high schools were failing to provide an education compatible
with the interest of the students.
On May 3, 1962, 102 observers shadowed 102 eighth-grade students in
ninety-two schools distributed across twenty-six states. Of these schools, sixtytwo were junior high schools, fifteen were combined junior-senior high schools
and seven were K-12 schools. The observers followed a particular student
throughout the day, recording the student's activities at ten-minute intervals.
The majority of the observers found that the junior high schools they
visited failed to provide for the needs and interests of eighth graders. "The
Shadow Studies ... though filled with bright spots, have left a vague uneasiness
that much of what we saw was not commensurate with the promise and purpose
of this "middle school." Lounsbury and Marani (1962) concluded, "The distinctive
qualities of program and attitude seemingly to be provided for the demands of
young adolescents were only faintly visible" (p. 46).
Although the junior high school originally attempted to bridge the gap
between elementary school and high school by providing a unique organization
and instructional program, over the course of its development it drifted closer to
the high school. As Alexander (1968) and others explained, "the junior high
school has generally become a school more like the high school, better geared
to the teenager than the "inbetween-ager" (p. 10). Stewart (1975) stated that
the junior high school emphasized a subject-oriented approach to education.
The subject-centered approach failed in its mission to provide for an education
suited to the age group.
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Several authorities pointed to the name "junior high school" as evidence
of its subservience to the high school. Howard and Stoumbis (1970) suggested
that the name was a handicap because it "carries the suggestion of 'senior high
school' and, by implication, relates the junior institution to senior high school
practices and activities" (p. 489) . According to their views, the name junior high
encouraged the school to mimic the programs and philosophy of the senior high
school. Changing the name would aid in changing the approach.
Coffland (1975) identified three general criticisms of the junior high school.
First, junior high schools "adopted the social practices of the high school" (p.
154). These practices such as dating, formal dances, fraternities, sororities, and
competitive interschool athletics, went beyond the maturity level of the students.
The junior high school should have designed activities especially geared for the
age level of its students. Second, the academic structure was too
departmentalized, reflecting, once again, the junior high school's dependence on
the high school as model. The pupils needed closer attention and stronger
guidance than could be provided in departmentalized structures. Third, the
adolescents matured earlier than ever before. These three criticisms encouraged
educators to develop a new school concept. Middle school advocators promised
that the new school would not be a "miniature senior high school" (p. 154).

Middle School

Alexander (1968) surveyed a stratified random sample of 100 reorganized
middle schools. Each respondent was asked to check a list of possible reasons
to indicate why the school concerned had been established. The results are
shown (as 1967) in Table 3, along with those Brooks secured (1977) using the
same checklist a decade later (Brooks & Edwards, 1978).
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Table 3
Reasons for Establishing Middle Schools
Percent
1967

1977

24.5

29.2

30.0

20.1

40.0

62.7

24.5

36.0

6.5

14.2

58.2

47.7

group

44.6

68.3

To utilize a new school building

20.9

18.7

To try out various innovations

23.6

22.9

12.7

13.4

Reasons
To move into grade 9 into high school
To provide more specialization in grades
5 and/or 6
To better bridge the elementary and
high school
To remedy the weakness of the junior
high school
To aid desegregation
To eliminate crowded conditions in
other schools
To provide a program specifically
designed for children in this age

To use plans which have been successfully
implemented in other school systems

"A Middle School," researchers for NEA (1969) observed, "is different
things to different people" (p. 50). They based their observation on the results
of a survey of 154 schools in fifty-one school systems with an enrollment greater
than 12,000 students. The findings indicated that "every school that is called a
middle school is not necessarily a middle school" (p. 50). For many of the

15

schools responding to the survey, the "middle school concept" had not been fully
implemented. The researchers attributed this to financial problems, inflexibility of
instructional facilities, and the lack of relevant college courses for teachers.
A majority of the schools (92%) employed full time guidance counselors.
A smaller majority (82%) were organized as sixth through eighth grades. These
were the only two attributes shared by most of the respondents. No single
instructional practice commanded a majority following (NEA, 1969).
Riegle (1981) found that "the rapid increase in the number of schools
labeled as middle schools has not been accomplished by a high degree of
application to these principles" (p. 109). Riegle concluded that Michigan middle
schools were not based on an understanding of middle school concepts.
Brantley (1982) surveyed parents, students, teachers, and administrators
with the instrument on Riegle's criteria. Brantley found "great consistency
among the four respondent group." The group favorably rated middle school's
ability to offer a range of instructional materials, to provide social experiences, to
organize team teaching, to assist in transition from childhood to adulthood, to
widen the range of educational training, to provide elective courses, to include
opportunities for creative expression, to maintain community relations, and to use
a varied group of personnel.
McEwin and Clay {1983) found evidence that suggested that such
program components are finding their way into more and more middle schools
regardless of the name of the school or the grade levels included. School
administrators, curriculum planner, university professors, parents and bureaucrats
at all levels profess ignorance of the basic components of the middle school.
Even educators involved in so-called middle schools sometimes lack knowledge
of the differences between the middle school and other schools' plans serving
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young adolescents. The failure to properly train middle school teachers and
administrators was the major cause of the middle school's inability to meet its
goals.
Educators, school board members, parents, and citizens generally need to
become more cognizant of this age group and what an effective educational
program for this group requires {Johnston, 1984).
Brown (1981) listed the "key ingredients" for a successful middle school.
Table 4 details the formula to attain such a school.
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Table 4
Key Ingredients for Successful Middle Schools
Grade Organization. Middle schools should include at least three
grades. Most middle schools are organized as either grades five through eight
or six through eight.
Team Teaching. The team teaching approach emphasizes the strengths
of individual teachers, assists in grouping students, and allows teachers to plan
together.
Instructional Planning. Middle schools should allow team planning by
the faculty, instructional leaders and administration.
Student Groupings. Middle schools should allow for a variety of student
groupings such as one-to-one, small groups, and large groups, depending on the
particular learning activities.
Flexible Scheduling. The diverse nature of the middle school student
population requires flexibility in scheduling to allow teachers and students to
design programs that meet the needs of the students.
Continuous Progress. Middle school programs should promote
continuous progress, with an emphasis on individual needs, rate of learning, and
abilities.
Individualized Instruction. Middle schools should recognize the diverse
nature of the students by planning the program to meet each of the students.
Independent Study. Independent study allows students to develop their
own individual interests.
Instructional Materials. The instructional materials used in the schools
should be varied enough to meet the diverse interests of all the students.
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Basic Skills. Middle schools should offer remedial programs in reading,
math, and other basic subjects to reinforce what the students have learned in
earlier grades.
Exploration. Students should be given the opportunity to explore all
types of subjects through a strong elective program.
Creative Experiences. Student activities, such as school newspapers,
dramatic productions, music and art, and literary magazines should be
encouraged as an outlet for student expression.
Social Development. Middle schools should provide programs and
guidance to help the students develop social skills.
Intramural Sports. An intramural sports program offers an outlet for
students to develop physically and helps supplement the physical education
program.
Focus on Development. Middle school students should be helped in
understanding the changes their bodies undergo.
Individualized Guidance. Guidance should be individualized to meet the
particular needs of each student. The classroom teacher can assist in this
counseling.
Home Base Program. Home rooms allow the teacher to offer personal
guidance to the students on a daily basis.
Values Clarification. Middle schools should help the students identify
appropriate values and clarify conflicting values.
Student Evaluation. Evaluation in the middle schools should be positive
and non-threatening and should treat the student's work on an individual and
personal basis.
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Transition from Elementary to High School. Middle schools should
provide a gradual transition from the self-contained classrooms of the elementary
school to the departmentalized programs of the high school.
Based on Brown, (1981).
Doda, George, and McEwin (1987) listed their "Ten Current Truths About
Effective Schools." Table 5 describes the truths they found in middle schools.

Table 5
Ten Current Truths About Effective Schools
1. Effective middle level schools work hard to reduce the size of the
group to which students belong.
2. Effective middle level schools are more like elementary schools in
climate and tone, than they are like high schools.
3. Effective middle level schools make it possible for students and
teachers to spend time together in non-instructional ways.
4. Effective middle level schools have broad and varied rewards and
award systems.
5. Effective middle level schools foster teacher fellowship,
interdependence, and staff consensus.
6. Effective middle level teachers do not sit down while they teach.
7. Effective middle level teachers work to create lessons which bring
students as close to the real thing as possible.
8. Effective middle level teachers have a sense of humor.
9. Effective middle level teachers think big but teach small.
10. Effective middle school teachers work to weasel their way into the
hearts of the young adolescents they teach.
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Dada, George, and McEwin (1987) stated in the preface to the "Ten
Current Truths About Effective Schools" (1987) that "In the past 25 years, the
middle school movement has evolved and matured in ways few educators could
have predicted. The adaptations and modifications which occurred have, at
times, frustrated those whose search was for quick fix that would eliminate any
need for continuing effort and improvement. Progress, however, rarely comes in
such neat packages. While the search for the "holy grail" may be exciting, it
has yet to provide may useful options for contemporary practitioners.
Sometimes, it is necessary to focus on "current truths," insights that lead to
effective practice for a specific generation of students during a specific time
period in the society in which they live.
For those who are willing to accept what works today, without requiring a
written guarantee that it will be eternally effective, there are exciting opportunities
available. The cumulative experience and research data generated in the last
several decades so offer many truths for consideration. Without debating
whether they are temporary truths or eternal verities, what practices do appear
to offer improved effectiveness for today's middle level schools?"

The lnbetweenagers

Over the years of junior high and middle school grade organization, the
original reasons for developing this combination of grades has changed. The
separation of this age group has warranted a strong need to education and
society. The characteristics of this age group need to be defined to properly
plan the future.
Early adolescence is a time of physical, psychological, emotional, and
social changes for students. The onset of puberty opens new vistas in the
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development of a child, but it also introduces new problems and untried
experiences. At the same time as the students undergo the very physical
changes of puberty, the schools present new knowledge for assimilation and
more difficult educational challenges to meet. Consequently, middle grade
organization assumes a far more important role for these rungs of the
educational ladder than it does at the bottom or the peak.
Called "inbetweenagers," "early adolescents," "transescents," or
"middlescents," students of junior high school or middle school age undergo a
period of profound change according to Alexander and others (1968).
Characterized by great diversity in the degree of physical, emotional, and social
maturation, most students between the ages of ten and fourteen experience the
following changes:
1. Desire for independence. Students of this age want to be on their
own, away from the strict supervision of adults. They are less reliant on adult
opinion and less willing to follow adult guidance (Educational Research Bureau,
1975).
2. Growth in importance of the peer group. Students tend to form
cohesive groups and adhere to the norms of these groups. The peer group
assumes the importance that adult approval held during an earlier stage of
growth (Educational Research Bureau, 1975).
3. Sexual, emotional, and social maturation. Profound physical and
emotional changes occur as the students move from childhood into adulthood.
during this transition, these students must learn the social roles expected of
them, which often produces anxiety (Educational Research Bureau, 1975).
4. Intellectual maturation. Concurrent with their physical and emotional
maturation, students in this age group also grow up intellectually. They develop
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the ability to deal with sophisticated concepts and ideas to add to the skills they
learned in elementary school (Educational Research Bureau, 1975).
5. Search for values and norms. Students tend to question the values
and norms taught to them as youngsters. This questioning leads to the
development of their own values, but in the process of finding their own sense
of morality, they may clash with adults who hold a more secure set of values
(Educational Research Bureau, 1975).
Educators, public officials, and business leaders now recognize that high
school is often too late to meet many of the most serious challenges facing
American society. One of the major reasons for creation of the junior high
shortly after 1900 was a desire to curtail the number of students dropping out of
formal education before they reached high school. Today, with business taking
particular interest in the continuing dropout problem and the high percentage of
students leaving before they reach the tenth grade, the spotlight has begun to
shift to middle level schools. The same is true for problems ranging from
teenage illiteracy and teenage pregnancy, to drug and alcohol abuse. With
national statistics showing that the student most prone to acts of violence is the
seventh grade male, concern over school discipline and safety have begun to
come to the forefront at this age group. Many sociologists now believe
separation and divorce may pose greater difficulties for young adolescents, who
often are already experiencing instability, than for other age groups (La Franchi,
1985).
Middle schools are frequently begun for social, economical, or political
reasons rather than educational benefits that result from the grade organization
(Murphy, 1965). Junior high schools that began for those identical reasons
never achieved their full potential in communities where they were an expedient
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method of solving a local problem instead of an evolution from a well-defined
educational philosophy (Schoo).
According to Alexander (1968), educators were trying to recognize a
legitimate and separate educational need at the middle level. As a result, said
McEwin and Clay (1983), "American public education has evolved into a solid
three-tiered system" (p. 2). One of the more promising aspects of this
acceptance of the middle level," says Alexander (1968), is that "we are able to
get away from this notion of the middle school vs. the junior high. The
important thing is recognition of a middle level institution" (p. 2).
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CHAPTER 3
DESIGN OF THE STUDY

Sample and Population

The focus of this study is based on Jefferson Middle School and twentythree other middle schools selected to participate in the Association for
Supervision and Curriculum Development Middle School Futures Planning
Consortium. Jefferson Middle School is located in Champaign, Illinois. Jefferson
Middle School is one of three middle schools in the Champaign Unit #4 School
District. Jefferson Middle School has approximately 700 students in grades 6-8.
The middle school process started in 1976. As a maturing middle school, many
of the key ingredients of an effective middle school are in existence.
Champaign-Urbana is the home of the University of Illinois and Parkland
College. The University has provided positions that tend to be professional and
semi-professional. the University of Illinois has attracted many technology
satellites to the community. Champaign-Urbana is the county seat for a
progressive agricultural community in central Illinois. Interstates 57, 72 and 74
all cross the boundaries of the cities to provide a transportation crossroads.
Industry has begun to find opportunities in Champaign-Urbana.
The Champaign Unit #4 School District has a bi-polar community. 35%
of the population is professional upper-middle class community members with a
high level of educational background. 35% of the population is skilled laborers,
factory employees, and support service personnel to the community with a
medium to low level of educational background. The bi-polar community delivers
a bi-polar student body that is 70% white, 25% black, and 5% Asian. The
students come from the nine elementary schools in the school district.
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The middle school component was initiated in 1976. The ups and downs
of the years gone by have left perceived holes in the middle school process.
The teaching staff is knowledgeable about middle school education and is a
mature dedicated staff trying to provide the best educational program possible.
The reputation of Jefferson Junior High School in the early 1970's was of
an overcrowded 7-9 junior high of twelve-hundred students with discipline and
racial problems. The middle school process began to provide a positive
foundation for positive change. While most consider Jefferson Middle School a
fine school in every regard, there seems to be a driving force to be the best it
can be. It is that commitment that led Jefferson Middle School to apply for
participation in the Association for Supervision and Curriculum Development's
Middle School Future Planning Consortium.
There were originally twenty-five middle schools selected from nearly fourhundred applicants. The middle schools selected varied in organizational
patterns, economic conditions, locality, and middle school maturity. The
following schools were consortium middle school members:
Louis Armstrong Middle School

East Elmhurst, NY

Baker Junior High

Tacoma, WA

Frank Brattin Middle School

Colstrip, MT

Brookside Middle School

Sarasota, FL

Burlingame Intermediate School

Burlingame, CA

Caddo Middle Magnet School

Shreveport, LA

Cranbrook Kingswood Middle Sch.

Bloomfield Hills, Ml

Cross Keys Middle School

Florissant, MO

Dennis Middle School

Richmond, IN

Dublin Middle School

Dublin, OH
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East Cobb Middle School

Marietta, GA

Henry W. Eggers Middle School

Hammond, IN

Ford Middle School

Brook Park, OH

Heritage/Mount Pleasant Mid. Sch.

Livingston, NJ

Arthur H. llling Junior H.S.

Manchester, CT

Iroquois Middle School

Niskayuna, NY

Jefferson Middle School

Champaign, IL

Kirk Middle School

Newark, DE

McCulloch Middle School

Dallas, TX

Missisquoi Valley Union H.S.

Swanton, VT

New Smyrna Beach Middle School

New Smyrna Beach, FL

Design of the Study

The Association for Supervision of Curriculum Development model for
strategic planning was outlined in the initial meeting in Washington, D. C. on
October 16th-19th, 1987. The McCune model Guide to Strategic Planning for
Educators (1986) was introduced as the procedure for developing the final fiveyear report.
McCune (1986) described "strategic planning as a rational process of
steps that move an educational organization through:
(1)

understanding the external forces or changes relevant to it;

(2)

assessing its organizational capacity;

(3)

developing a vision (mission) of its preferred future as well as a

strategic direction to follow to achieve that mission;
(4)

developing goals and plans that will move it from where it is to

where it wants to be;
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(5)

implementing the plans it has developed; and

(6)

reviewing progress, resolving problems, and reviewing plans."

The mission of the consortium is "to enhance the strategic planning
capability of the middle school faculties by assisting them in collegial fashion to
design middle school education appropriate to the future lives of their students."
(Cawelti, 1986). Each school is expected to accomplish a long-range plan which
focuses on school organization, general education or core curriculum, improving
teaching, and use of educational technology.
There were four Association for Supervision of Curriculum Development
conferences for the Middle School Futures Planning Consortium. The design of
each conference had a focus that helped model the ideal final product. As
mentioned earlier, the Washington D. C. conference introduced strategic
planning. The July 1987 conference in Vail, Colorado focused on educational
technology and improved teaching techniques. The January 1988 conference in
Daytona Beach, Florida, had staff development and teaching strategies in
education as its focus. The final conference in July 1988 in San Francisco had
a finalization process to the five-year plans.
Each conference was specifically designed to help members move the
process along in their respective schools. Job-alike sessions, middle school
maturation groups (beginners, in between, mature), special speakers to keynote
areas of focus, and time for teams to work were all interwoven into wellstructured sessions for helping us move to a final plan.

Data Collection

There were four important groups established to facilitate the strategic
planning process: (1) ASCD Core Team, (2) ASCD Building Leadership Team,
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(3) ASCD Study Groups, and (4) ASCD Planning Groups.
The ASCD Core Team was comprised of five members: Jim McCormick,
Assistant Superintendent; Pat Wilson, Jefferson Middle School Learning
Coordinator; Debby Kasak, Jefferson Middle School Counselor; Barb Sartain,
Jefferson Middle School 7th grade teacher; and Lynne Srull, Jefferson Middle
School physical education teacher. The author joined the ASCD Core Team as
the principal in July 1987. The ASCD Core Team coordinated the ASCD
project. The Core Team attended ASCD conferences, planned building
inservice, facilitated and coordinated the mission statement, interpreted parentstudent surveys, and surveyed staff to find areas of study.
The Building Leadership Team was the next process under the guidance
of the Core T earn. A team leader from each team in the building served on the
Building Leadership Team. The Building Leadership Team translated the
message to the rest of the staff. The mission statement and building plan were
first introduced to the Building Leadership Team for input and response.
The Building Study Groups included the total staff. The ASCD Core
Team surveyed the staff to find weaknesses that needed to be researched and
studies. This defined the different study areas for the staff. The Study Groups
were to report on their topics to the total staff at a faculty meeting and make
written recommendations to the ASCD Core T earn. The Building Planning
Groups were to take the Study Groups' reports and begin to formulate a fiveyear plan. For this step, staff was divided into four groups. The groups were
randomly picked with equal numbers of grade level teachers, support service
staff, physical education staff, and unified arts staff. Each planning group was
co-chaired by an ASCD Core Team member and a Building Leadership Team
member. Each planning group reported back at faculty meetings.
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Data Analysis
The process of gathering data to implement a five-year plan is an
exhausting experience. The ASCD Core Team used existing Champaign Unit #4
data and utilized other data-gathering instruments to provide a valid picture.
The district demographics and growth patterns were studied and reported
by Mr. Jim McCormick. The district enrollment projections were analyzed. Mr.
McCormick reported his findings to the Building Leadership T earn on March 16,
1987.
In 1986, Dr. Timothy Hyland, Superintendent of Champaign Unit #4,
initiated a district long-range planning committee. The long-range committee
empowered a middle school subcommittee with the task of analyzing the current
middle school program and suggesting directions for the future. The
subcommittee administered the Middle Grades Practice Survey to all three
middle schools in Champaign. The survey generated information about staff
perceptions of their school's strengths and weaknesses. Appendix 1 contains
the survey and Table 7 reports the results of the survey.

Table 7
Middle Grades Educational Practice Survey Results
PRACTICES RATED AS GENERAL STRENGTHS OF:
COLUMBIA
1.

Climate

2.

Instructional strategies

3.

Educators

EDISON
1.

Educators

2.

Instructional strategies
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3.

Climate

JEFFERSON
1.

Climate

2.

Educators

3.

Curriculum

PRACTICES RATED AS GENERAL WEAKNESSES OF:
COLUMBIA
1.

Extra-Curricular Activities

2.

Advising Counseling

3.

Continuous Progress

4.

Organizational Arrangements

EDISON
1.

Extra-Curricular Activities

2.

Advising Counseling

3.

Exploratory Program

4.

Evaluation

JEFFERSON
1.

Extra-Curricular Activities

2.

Exploratory Program

3.

Planning

4.

Continuous Progress

PRACTICES RATED AS SPECIFIC STRENGTHS OF:
COLUMBIA
1.

Enhanced by relationships that exist between faculty and administration.

2.

Described as warm, caring, conducive to learning.

3.

There is cooperative planning by teachers responsible for academic areas.
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EDISON
1.

Students are given opportunities to work on their own without direct

teacher attention.
2.

Sufficient time during the school day is provided teachers to do necessary

instructional planning.
3.

Encourage referrals to Guidance Department.

JEFFERSON
1.

In our middle grade classes the daily routine is changed frequently to best

serve student need.
2.

The grading and reporting procedures used in our middle grades have

been designed to involve parents, students and teachers in discussions on
student progress.
3.

The teachers of middle grade students demonstrate they are able to

differentiate between normal and abnormal behavior of students this age.
PRACTICES RATED AS SPECIFIC WEAKNESSES OF:
COLUMBIA
1.

Activities offered for students such as forensics, debate, drama and chess

club meet the needs of these students.
2.

Includes an organized program designed to help students understand

themselves.
3.

Provides regular opportunities for students to discuss home, school and

peer-related problems in small groups.
4.

All students are able to find at least one activity to meet their interest.

5.

Encourages referrals to Guidance Department.
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EDISON
1.

Activities offered for students such as forensics, debate, drama and chess

club meet the needs of these students.
2.

Provides regular opportunities for students to discuss home, school and

peer-related problems in small groups.
3.

Involves students in setting goals for themselves.

4.

Provides opportunities for students to focus their discussion on values.

5.

Includes an organized program designed to help students understand

themselves.

JEFFERSON
1.

In our middle school, the extra-curricular activities are such that activities

offered for students such as forensics, debate, drama and chess club meet the
needs of these students.
2.

The advisory and counseling provided students in our middle grades by

the staff other than the counselors provides opportunities for students to focus
their discussion on values.
3.

The advising and counseling provide students in our middle grades by the

staff other than the counselors is done by teachers prepared to advise/counsel
on both academic and personal matters.
4.

Within our middle grade classroom the education program provides many

opportunities for students to study topics of their own choosing based on their
interests.
6.

Within our middle grade classroom the education program provides a

number of alternatives (e.g., mini-courses, independent study, field studies, etc.)
to the usual arrangements for study.
The students and parents were surveyed in the spring of 1986 and 1987.
Appendix 2 has the 1987 parent survey results.
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CHAPTER 4
DEVELOPING THE PLAN

The plan is developed from McCune's Guide to Strategic Planning for
Educators (1986). McCune described "Strategic Planning as a rational process
of steps that move an educational organization (p. 23).
The ASCD Core Team had many, many meetings during the ASCD
project that could be characterized as informative, enjoyable, simultaneously
frustrating and rewarding, and always filled with vigorous debate.
The process to the final draft of the five-year plan will follow the strategic
planning model stated above.

Findings of External Analysis
The following findings about Champaign's demographics were studied for
the impact that they may have on the educational program at Jefferson Middle
School:
1.

The student mobility will continue to increase.

2.

There will be increased movement towards the southwest part of

the city.

3.

The city of Champaign is growing south and west with new

construction.
4.

Standards for graduating from our high schools have been raised.

5.

Increased funding for schools will be minimal in the future.

6.

The number of students requiring special education services will

continue to increase.
7.

There will be an increase in the number of low-paying jobs.
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8.

There will be a decrease in the number of high-paying jobs while

middle salaried jobs will begin to disappear.
9.

The high school drop-out rate will increase in the future.

10.

The number of single-parent families will increase.

11 .

The number of households with a working mother will increase.

12.

By 1990, the current national majority race will become the minority

race in the twenty-five largest cities in the United States.
13.

The price of homes in Champaign will continue to increase.

14.

The increased growth in the current Jefferson Middle School

boundaries projects capacity enrollment by 1990-91 .

Findings of Internal Analysis
1.

Jefferson Middle School will continue to have a bi-polar student

2.

The minority population of the school continues to increase slightly.

3.

The results of the Scientific Research Associates testing reveals an

body.

upward trend over the past four years.
4.

The teaching staff is a matured experienced group that is well

versed in middle school philosophy.
5.

Team teaching is an integral part of the curriculum delivery and

provides for teacher decision making to meet the needs of the students.
6.

The daily attendance rate has increased slightly.

7.

The discipline system has improved drastically from the early 80's

but must have a building-wide approach with consistency as its focus.
8.

There is a need for more student activities after school.

9.

The Band and Strings programs attract 28% of the student body.
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10.

The number of students making the honor rolls has increased.

11.

The positive rewards for doing well at school continues to be

increased to motivate students to do their very best.

The Organizational Analyses
As a maturing middle school, Jefferson Middle School has a structured
team concept. Team leaders are elected and effectively in place. Each team
has a daily meeting with agendas. The building principal has a Building
Advisory Council that includes all team leaders, counselors, social worker,
learning coordinator, and assistant principal. The Building Advisory Council
meets once a month with a collaborative agenda. Building ideas are discussed
for implementation or clarification.
The district has established a Teacher Advisory Council. A teacher is
elected from each building. The Teach er Advisory Council is chaired by the
superintendent. The agendas are open for input from the council members.
Their recommendations and comments are taken to the appropriate level.
The director of the Secondary Curriculum has bi-monthly meetings with
the middle school principals. Timely middle school matters are discussed with
the majority of the issues centering on curriculum. Middle school philosophy
seems to be an overlying agenda item. The Champaign middle schools work
very well together. The schools believe in the middle school concept. Focusing
on curriculum and understanding the middle school philosophy are two important
ingredients to the future.
The area of organizational analysis is very well organized in the district.
This area did not have a strong need to be changed. As one can assume from
the comments, the Champaign School District does want input in its decision
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making process. Overall, the administrative organization is well established and
is responsive.
However, there are some obvious organizational difficulties within the
school district. Jefferson Middle School has had nine principals in twelve years.
The Champaign Unit 4 superintendency has had a similar high turnover. The
consistency and follow-through issues of multiple new administrators has left the
staff in a quandary. The stop-start effect does impact the growing process. The
Jefferson Middle School staff wants stability in the leadership of the building.

Mission Statement
Jefferson Middle School: A School of Achievers:
We will prepare students for the future by providing a relevant,
age-appropriate learning environment where students are expected
to achieve maximum academic, social, emotional, and physical
growth.
The first meeting of the Building Leadership Team was an all-day
inservice opportunity to begin to develop the vision. Core Team member, Debby
Kasak, took the team through a guided fantasy to help staff envision a perfect
middle school. This activity harnessed the energy quickly. The team members
shared their visions in small groups. The entire group discussed what they had
dreamed. Ideas were categorized into a conceptual model of school
effectiveness indicators as shown in Appendix 3.
The Building Leadership Team put the dreams into words and phrases.
The many ideas were condensed into six statements that day. Later, the Core
Team refined the Building Leadership Team's six statements. Communications
flowed back and forth between the Building Leadership Team and the Core
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Team.
When the statement began to take shape, a large butcher block paper
sign was displayed in the office area. The sign quickly became the focus of
lively discussion. There was talk on the part of everyone in the school as to
what should be the purpose of schooling, given the needs of the early
adolescent. The first edition of the mission statement went through numerous
revisions. Each word was haggled over. When it became apparent that the
disagreements were semantical, the Core Team distributed the mission
statement to everyone for final approval. It required a vote of all staff. Staff
were asked to mark whether they could support the statement as it is, whether
they could agree to it with minor revisions or whether they could not agree at all.
The Mission Statement received a nearly unanimous vote.

Developing the Plan

Every member of the staff was a part of the decision making process.
The Core Team believed that the only way the Jefferson Middle School staff
would buy into the program was through active participation and input.
There were four important committees that propelled us through the
process. The Core Team members were the most vital in terms of responsibility
and carry through. The Core T earn was a group of five members with a sixth
member added later. The Core Team traveled to the conferences,
communicated expectations, and did the master planning and preparation. The
strength of this group was an important factor. Three principals have been a
part of this process since its inception. The Core T earn had a learning
coordinator, two classroom teachers, a counselor, and a central office
administrator. This Core Team evolved from the "bottom up" or faculty initiative
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rather than from the "top down" administrative directive. These staff members
were the key players in the process from the beginning to the end.
The ASCD Building Leadership Team was the communications link to the
total staff. The Building Leadership Team consisted of an elected team member
from each team, the Core Team members, and an additional counselor. This
team had two, day-long inservice opportunities to focus on the project. Their
input was recorded and monitored to better grasp the direction of the building.
The mission statement and the synthesis of the final plan were coordinated by
the Building Leadership Team.
The ASCD Study Groups were developed to further research the
perceived needs of the building. The staff was surveyed to determine areas in
which Jefferson Middle School could improve. There were ten areas to be
researched and studies. Each staff member was able to choose a study group.
The study group gave a 20-30 minute presentation to the total staff; the
presentation included a position paper of no more than two pages to defend or
reject the area of study.
Once the study group recommendations were presented, the staff was
further divided into four groups. These groups were called Planning Groups.
Their mission was to determine which of the study group recommendations
should be in the final five-year plan. The Planning Groups were chaired by the
four staff members on the Core Team. Each Core Team member had a cochair for his or her planning group. An inservice day and several after school
sessions were dedicated to reaching consensus on a final plan.

39

The Study Group Areas
The study group areas were identified by the Middle School Practices
Survey, Jefferson staff input, external and internal analysis findings, and the
contents of the mission statement. The study group members were to help
devise a concrete plan of action. Every study group had a designated leader
who would coordinate the investigations. Sources and contact people were
listed as beginning points.
The study group areas were categorized under the ASCD format of four
major outcome areas. The four areas of focus were: (1) organization, (2) core
curriculum, (3) improved teaching, and (4) educational technology.
The study group areas were: (1) after school exploratories, (2) intramural
program, (3) behavioral management, (4) curriculum refinement, (5)
advisor/advisee program, (6) exploratories during school, (7) cooperative
learning, (8) teacher expectations student achievement, (9) wellness, (10) student
recognition, and (11) mastery learning.
The following chart fits the ASCD four areas of focus and the ten areas
of study.

Organization:
• After School Explorations
• Intramural Program
• Behavior Management
• Student Recognition

Curriculum:
• Curriculum Refinement
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• Advisor/Advisee Program
• Exploratories During School
• Educational Technology

Improved Teaching:
• Teach er Expectations Student Achievement (TESA)
• Cooperative Learning
• Mastery Learning

Other:
• Wellness Program
In early October 1987, the study groups began to report their findings.
The study groups were to report back to a faculty meeting with a 20-30 minute
presentation and a two page position paper. The study groups were to
consider: (1) the description of what was being studied, (2) what impact the
area would have upon the mission statement, (3) how it would make the school
more effective, (4) how it would be implemented, (5) what it would take to
implement the area under consideration, and (6) a recommendation if it would be
a priority for adoption into the final plan.
By December 1987, the study groups had all reported their findings. The
atmosphere of the faculty meetings was serious. The presentations were lively
and well prepared. The staff was collaboratively inservicing one another. By
the time the presentations were completed, all the faculty members had
developed a reasonably good idea about all areas under investigation.
The January 1988 ASCD meeting in Daytona Beach, Florida, was geared
to help complete our final five-year plan. Obviously, the planning process had
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left out the very critical issue of educational technology. Both the conferences in
Vail and in Daytona Beach began to show what educational technology was and
why it was important.
The January 1988 ASCD meeting in Daytona Beach was a good
opportunity for the Core T earn to assess the building's progress to date. The
Core T earn was reassured that in comparison Jefferson Middle School was
leading the way. The feedback reassured the Core Team and ignited the next
step.

Planning Groups
In Daytona Beach, the Core T earn decided to develop a first draft of the
five-year plan to see if the Core T earn members were all rowing in the same
direction. As the Core Team began to prioritize the study group areas into a
five-year plan, the members soon realized that the process was very difficult.

The importance of expanding the circle of interaction among the staff was
again recognized as vital for the success of the plan. Consequently, every
faculty member was reassigned to one of the four planning groups. These
groups of 15-18 faculty members had a Core Team co-chairperson and an
elected co-chairperson. The planning groups were to discuss each study group
recommendation and consider how the components would fit into a five-year
plan.
In February 1988 at the faculty inservice day, the planning groups met. A
framework was provided so that each group would be able to report out in a
similar manner at a faculty meeting in March. The planning groups met several
times after school until the end of March at which time they presented their final
five-year plan.
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At the March 1988 faculty meeting, each staff member was given a large
chart on which to record each of the planning group's reports. Unlike the lively
atmosphere during the study group reports, the climate of this meeting was
serious. As the inevitability of change became apparent, staff members
pondered what change would be achievable for them personally. The stakes in
the plan increased.
The Building Leadership Team was released to go to Parkland College for
a full day inservice. Their charge for the day was to agree on the components
of the plan. From the planning group reports there were commonalities on most
components of the plan. The areas of behavior management and of
advisor/advisee programs were identified as areas for clarification. A
presentation on assertive discipline by the Champaign Edison Middle School
staff and a presentation on the advisor/advisee program in Decatur by Ms. Bobbi
Hill of Decatur helped answer questions. The Building Leadership Team
discussed the merits and reservations about these presentations as they applied
to Jefferson Middle School. Consensus was reached as to the components of
the plan.
The final five-year plan was drafted. It should be noted that several
components of the plan had been a part of the building prior to the development
of the overall five-year plan. Action plans were written to bolster existing
aspects of the plan and to implement new plans. The plan, it should be noted,
is not comprehensive in nature. But, hopefully, it is a dynamic plan which will
provide a systematic approach to move Jefferson's program from excellent to
truly exemplary. See Appendix 4.
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The Five-Year Plan
The Jefferson Middle School five-year plan followed the Association for
Supervision and Curriculum Development format. The four areas of focus were:
(1) organization, (2) core curriculum, (3) improved teaching, and (4) educational
technology. The growth potential in each area of focus was plotted on the fiveyear plan. The five-year plan will yearly turn into an action plan with specific
goals. The five-year plan does provide a growth potential and pattern for our
building to follow. The building consensus for the five-year plan puts some
validity to the actual commitment.

Organization
Under the Organization umbrella comes many important ingredients to the
effective middle school model. As a maturing middle school, Jefferson Middle
School has a structured team concept. Team leaders are elected and effectively
in place. Each team has daily meetings with team agendas. The building has a.
Faculty Advisory Council that includes all team leaders, counselors, social
worker, and assistant principal. The Faculty Advisory Council meets once a
month with a collaborative agenda. Building ideas are discussed for
implementation or clarification. The principal and a teacher representative cochair the meeting and plan the agenda.
The district has an established Teacher Advisory Council. A teacher is
elected from each building. The Teacher Advisory Council is chaired by the
superintendent. The agendas are open for input from the council members.
Their recommendations and comments are taken to the appropriate level.
The Director of the Secondary Curriculum has bimonthly meetings with
the middle school principals. Timely middle school matters are discussed with
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the majority of issues centering on the curriculum. Middle school philosophy
seems to be an overlying agenda item. The Champaign middle schools work
very well together. The middle school concept is modeled. Focusing on
curriculum and understanding the middle school philosophy are two important
ingredients to our future.
The organization area is very well-defined in the Champaign School
District. This area did not have a strong need to be changed. The Champaign
School District solicits input on its decision-making process. The process is very
C?rganized. The organization is well established and is responsive.
There are some very obvious organizational difficulties within the school
district. Jefferson Middle School has had nine principals in twelve years. The
Champaign Unit 4 superintendency has had a similar turnover. The consistency
and follow through issues of multiple new administrators leaves the staff in a
quandary. The stop-start effect does impact the growing process. The
Jefferson Middle School staff wants stability in the leadership of its building.
The four areas of organization mentioned in the five-year plan are: (1)
after school exploratories, (2) intramural program, (3) behavior management, and
(4) student recognition.
The after school exploratory program is a middle school philosophy that
believes that students should be exposed to a wide variety of activities for a
short time fra?ne. The after school exploratory program was a pilot program that
was started in the fall of 1988. The school organized 10-12 classes to be
taught after school for six weeks. Students were required to sign up for the
class and pay a small fee. The instructors could be volunteers from outside the
building or building teachers. The instructors were paid. Candy making,
computers, drama, basket-making, sign language and others were offered. The
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classes were designed to allow the student an experience in a particular interest.
The intramural program was a very lively program from 1983-1986. The
interscholastic sports program was cut in the 1983 budget crunch. The
intramural program was a very successful alternative. The intramural program
was to be simply reinstated in conjunction with reinstated interscholastic
programs. The program could run three days a week for forty-five minutes. A
year-long calendar of activities would be organized and supervised by certified
staff. The program would be designed for high participation and fun. The
organizers also included an "at risk student intramural program" for at-risk
students on an invitation only basis. Special activities were planned to help the
students find success while participating in a school activity.
The behavior management

syst~m

was evaluated by a study group. This

area was a constant topic of conversation among the staff. Consensus was
extremely difficult to get when decisions were made. A building-wide discipline
plan was adapted for the fall of 1988. The plan has many of the Lee Canter
Assertive Discipline Plan ingredients. Behavior management has been an
underlying problem that needed a better framework to ensure consistency and
fair play.
The student recognition area is a very neat part of the plan. The
Assertive Discipline Plan is to have a strong positive reinforcement component.
The teams do many, many positive activities, rewards, and recognitions. The
difficulty is that the positive needed to be publicized. A thumbs-up group was
started where staff could catch students being good and recognize their good
deed. A helping hands group was started with ten service groups and 180
students involved. This area could expand more and more but never enough.
Organizing and publishing the positives has improved drastically.
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Improved Teaching
The Champaign Unit 4 School District began Teach er Expectation Student
Achievement training for thirty teachers in the 1987-88 school year. Jefferson
Middle School has four teachers trained and one teacher is a certified trainer.
The district has committed to an additional thirty teachers for the 1988-89 school
"\

year. The commitment to get five to ten Jefferson teachers trained each year is
a goal. The teachers who have been in the training are very positive and
enthusiastic about the TESA model.
Cooperative learning was another teacher training program that was highly
recommended in the five-year plan. Champaign Unit 4 has a bi-polar student
body with 35% in the top quartile and 35% in the bottom quartile. The
Cooperative Learning model have a very positive correlation to our district
needs. The goal was to get two teachers completely trained in the 1988-89
school year. This would allow our trainers to train our staff in due time.

Core Curriculum
The State of Illinois has State Learning Objective, State Testing, and
Learning Assessment Plans in the core curriculum areas. The local school
districts are rewriting, planning and evaluating the core curriculum by the state
timeliness. Senate Bill 730 (the Illinois Reform Law) has hamstrung the local
districts.
The Champaign Unit 4 School District currently has K-12 curriculum
committees. Jefferson Middle School has a representative on each K-12
committee. The building representative reports back to the building through a
building curriculum committee and faculty meetings. The district K-12 curriculum
committees are co-chaired by the Director of Elementary Curriculum and the
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Director of Secondary Curriculum.
The curriculum structure is very formal and time consuming. The building
study group looked at how Jefferson Middle School could do a better job with
grade level subject meetings. Once a week curriculum plan time was
established where grade level teachers would meet by subject. Most teachers
teach a majority of classes in one subject. Creating a weekly forum would
provide better grade level articulation and planning.
The advisor/advisee program is directly connected to the Project Drug
Free grant. Project Drug Free is a University of Illinois research grant designed
to help students in three areas: (1) academics, (2) social skills, and (3) better
decision making.
The advisor/advisee model would have structured time for the students to
meet with their teacher to discuss the areas mentioned. The model is designed
to help the social and emotional aspects of the early adolescence in the middle
school.
The exploratory program during the school day is where all teachers are
offering an activity to the students for forty minutes a day for one week. There
would be approximately forty-five exploratory activities for students to pick.
Again, the middle school philosophy would like to expose middle school students
to a wide range of activities or interests for a short period of time. This program
has been in the building for three years. It has been extremely successful and
the kids really enjoy themselves.

Educational Technology

The educational technology area has become a money issue. The school
district commitment to computers has grown rapidly in two years. The need is
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obvious. Jefferson Middle School has an Apple lab with twenty-five computers.
The computer curriculum is in the core curriculum with pull out time for
keyboarding and work processing coming from Language Arts.
Currently, the Unified Arts classes are being written in the eighth grade.
There will be a computer class taught in the 1989-90 school year as an eighth
grade elective in Unified Arts. The class will be a nine-week unit. The school
district has made a verbal commitment for another computer lab in 1989-90.
The K-12 District Computer Committee has recommended teaching a data
base unit in eighth grade Social Studies and a spreadsheet unit in eighth grade
Math.
The Core Team would like to see the computer curriculum taken out of
the Core Curriculum and rewritten into the Unified Arts classes. There is a need
for a computer instructor to carry this Unified Arts load. The computer assisted
instruction units and potential student remediation could be done with the current
lab.
Jefferson Middle School has a commitment to work with the Center for
the Study of Reading at the University of Illinois for a two-year period. There is
a segment in the second year where the lower 30% of the student body will be
analyzed. The possibility of using the computer to remediate reading skills is
being considered. A potential third lab is being mentioned if the studies show
the computer can effectively remediate reading skills.
The computer training for teachers, support staff, and secretaries is a high
priority. AppleWorks workshops, electronic teacher aides, and software previews
all have been planned for the 1988-89 school year. Competency on the
computer is not a prerequisite literacy and basic knowledge is an expectation for
all staff. Most teachers are highly motivated after getting over the first time
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fears.
The administrative applications has expanded to include word processing,
data bases, and desktop publishing. The district plans to buy a new main frame
that will update the student data base, student scheduling, student grades, and
student attendance. The discipline and attendance office is looking at a
software package to handle the discipline records.
Modems, answering machines for homework and attendance, and
computer progress reports are all being considered for future use. The money
required to update the hardware and software is a stumbling block. The
secretarial staff seems motivated and ready to make the necessary adjustments
to move into the future with computers.

The ASCD Report
The Association for Supervision and Curriculum Development provided a

final report format for the Middle School Futures Planning Consortium members
to follow. The final report and the five-year plans were to be filed in San
Francisco, California July 1988.
The four major areas of focus of the final report and the five-year plan
were: (1) organization, (2) core curriculum, (3) improved teaching, and (4)
educational technology. After receiving and reading the reports, Gordon Cawelti,
the executive director of ASCD graded the consortium members in the four
areas. His assigned grade to each is as follows: (1) organization - B, (2) core
curriculum - C, (3) improved teaching - B+, and (4) educational technology - D.
An important aspect of this study was to get a summary report of how the
other ASCD Future Planning Consortium members responded to the four areas
of focus. Ron Musoleno, an ASCD associate, wrote the summary reports for the
consortium members. See Appendix 5.
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CHAPTER 5
SUMMARY, FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

Summary
Jefferson Middle School participated in the Association for Supervision
and Curriculum Development (ASCD) Middle School Futures Planning
Consortium. The consortium provided the necessary framework to develop a
strategic planning process. The final Jefferson Middle School five-year plan
used the strategic planning model provided by ASCD.
The participation with twenty-four other middle schools across the United
States gave the necessary insight on how the others would develop their plan.
The exchange of ideas, progress, and process were good positive indicators.
Jefferson Middle School had the middle school maturity and insight to focus the
five-year plan.
The process of developing the final five-year plan was a positive
experience. The mission statement provided the first unifying moment. The
study groups reported back to the faculty in some of our best faculty meetings.
The participation and exchange provided the necessary decision-making process.
The planning groups had to make decisions on the basis of the information
provided by the study groups. Deciding what fit under the four categories; (1)
core curriculum, (2) improved teaching, (3) organization, and (4) educational
technology was the first problem. Then came the difficulty of where the
component fit in the five-year sequence. The planning group had to make the
decisions through positive input and dialogue.
The ASCD Core Tearn attended the conferences, met the deadlines, and
orchestrated the process. The Core Team had many philosophical discussions
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about their own strategic maneuvering. The Core Tearn had to be the one
unifying agent in the process. It was important for the core team members to
have a well-discussed front that had all the angles covered. The other side of
the process had to assure the Jefferson Middle school staff that their input
counted in the process. The Core Tearn was in charge of focusing the decision
and the staff was in charge of making the final decisions.
The ASCD consortium model provided valuable speakers, conference
insightful formats, needed energetic interludes to make the process work. The
conferences were planned by the consortium members. The conferences were
designed to open our eyes to the future. The future school demographics
studies, technology of the future, and teaching strategy needed for the future
classroom were all emphasized. The single element of change became evident
over and over if the schools plan to meet the future needs.
The middle school concept never really lost center stage. The middle
school philosophy was well documented and implemented for the future. The
emotional, social, physical and academic needs of the middle school student
were all detailed. The Jefferson Middle School mission statement becomes the
vehicle to check the credibility of each component added.

Findings
Jefferson Middle School has been a middle school since 1976. The
maturing middle school has gaps to fill. The implementation of the middle
school philosophy has been established since the beginning. The teaching staff
has a good understanding of the middle school concept. The commitment to the
middle school movement is evident. Jefferson Middle School has the middle
school foundation firmly established.
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The gaps seemed to appear in the social, emotional and physical needs
of the student. The study areas of ( 1) after school exploratories, (2) intramural
program, (3) student recognition, (4) behavior management, (5) student
recognition, (6) advisor-advisee programs, and (7) exploratories during school all
try to meet these needs.
The teaching strategies of cooperative learning, teacher expectation
student achievement and mastery learning seemed to be skills needed by the
classroom teacher of the future. The teaching staff perceived a need in training
that cooperative learning and TESA could enhance.
The academic area is a strong positive asset. The academic
expectations are high. The gap in this area seems to be in the curriculum
refinement. The Senate Bill 730 Learning Objectives, Learning Assessment
Plans, and State Testing have added frustration and confusion to the process.
The normal six-year textbook adoptions. K-12 committees. weekly curriculum
planning time have worked hard to adapt to the new demands.
The educational technology area provided the biggest gap. The first
classroom computer lab was put in Jefferson Middle School in 1986. The lab
serves primarily as a computer-assisted instruction lab. The need for a K-12
computer curriculum with the necessary middle school components is very
evident. The formal computer keyboarding as well as computer application such
as word processing, data base, and spreadsheets must become a reality. A
second computer lab would incorporate the above skills in the unified arts
rotation in the sixth, seventh and eighth grades in the near future.
The teaching staff needed computer training inservice, video camera
training, and VCR inservice. The training and proper equipment will provide the
staff with many new strategies.
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Jefferson Middle School will continue to have a bi-polar student
population. The student enrollment will continue to increase through the 1991-92
school year. The minority population will continue to increase slightly. The daily
attendance rate has increased in recent years. There is a need for more
student activities after school. The number of honor roll students continues to
rise. The positive rewards for doing well in school continue to be emphasized to
motivate students to do their very best. The results of the SRA testing have
shown reduction of the bottom quartile and an increase in the top quartile over
the past four years.
The student mobility rate will continue to increase. The student
population will shift to the southwest part of Champaign. The number of
students requiring special education services will be on the rise. The standards
for graduating from high school have increased recently. These standards will
affect the students entering the high school in the 1990s. The number of high
school student dropouts will increase with the new standards.
Increased funding for schools will be minimal. There will be an increase
in the number of low-paying jobs in Champaign. The number of households
with a working mother will increase. The number of single parent families will
continue to be on the rise. The prices of housing will fluctuate upward with
increased demand for housing in Champaign. The latchkey home will be
dependent on the working mother increase or both parent working increase in
the middle school grades.

Conclusions
(1)

It is difficult to project five years into the future. The Core Team

felt it necessary to develop a 1-3-5 year plan. The one-year plan should have
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definite action plans with all the details. The three-year plan would be defined
with the ability to redefine, to evaluate, and to recommend yearly. The five-year
plan should allow for a vision to be planted in the fourth and fifth year that
becomes concrete as it enters the three-year plan.
(2)

The 1-3-5 year plan must be evaluated and upgraded yearly. The

structure of the process must be established and actively involve the staff.
(3)

The ground swell support and critical decision making must be

made by the teaching staff with focus and guidance coming from the Core
Team. This type of decision making means committees, time, and patience.
Consensus building becomes a vital component to success.
(4)

Jefferson Middle School was and is a middle school leader in the

middle school process. The insights and perceptions of the twenty-four other
middle schools indicated that Jefferson Middle School is as close as anyone in
the consortium in meeting the essential components of an exemplary middle
school.
(5)

The ASCD Middle School Futures Planning Consortium provided a

timely framework to complete an excellent model for strategic planning. The
ASCD framework gave Jefferson Middle School a perfect goal to complete an
essential step for meeting the needs of the future. The consortium provided the
support, expertise, and challenge to complete the final plan. The final plan was
a thorough plan of action.
(6)

The thought that the Core Team members might not be around in

five years provided an insightful conclusion. If this idea became true, then the
five-year plan might still be enacted by the consensus support of the staff. The
true test of the plan would be how well the Core Tearn translated the plan in the
process.
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(7)

The "paper tiger" phenomenon was another important philosophy

statement. The Jefferson Middle School staff could have a consensus, develop
a five-year plan, and look good on paper. The five-year plan must have central
administrative support. School board action, administrative support, and
appropriate monies to enact the plan became crucial to the "paper tiger"
becoming a real tiger. The promises must be shown over and over tor the
confidence to gather momentum.
(8)

The final philosophical discussion centered around a thought that

"the lead horse gets shot." Champaign Unit #4 has three middle schools.
Politically, the school board cannot let any one middle school be that much
better than the other two middle schools. The school board would like to have
three equally excellent middle schools in Champaign. So it becomes very
important for the three middle schools to consensus common ideas and unite
under the umbrella of a common middle school plan of action for all three

schools.

Recommendations
(1)

The three middle schools should establish a middle school planning

committee. The planning committee would comprise of representatives from all
three middle schools in Champaign to review and promote middle school action
plans. Program articulation, establishing positive lines of communication, and
coordinating inservice for middle school staff should be areas of focus. Biannual meetings with a commonly proposed agenda would be a good start. The
committee would be chaired by the Director of Secondary Schools.
(2)

The evaluation and continual upgrading of the five-year plan is

essential. The amount of time and energy to formulate such a plan warrants the
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necessary follow-up. The longer the plan is actively enacted the better Jefferson
Middle School becomes.
(3)

The initial mistake of leaving a parent off the ASCD Core Team

should be corrected. The parent-community component is vital in the continuing
process of promoting the middle school model. Parents are excellent public
relations agents that could help communicate the plan.
(4)

The life-long residents of Champaign that went to Jefferson prior to

1976 know the junior high system. Jefferson Middle School is just beginning to
get parents who went to Jefferson Junior High. It is a strong recommendation
that these parents understand the reason for the middle school. The differences
between a junior high school and a middle school should be emphasized. The
discipline problems of the old junior high school still haunt Jefferson Middle
School. Jefferson Middle School must be distinguished as a positive new
experience to the incoming parents.
(5)

The final five-year plan must be a continued commitment by the

Champaign Unit #4 School Board. The school board needs to be equally
committed to the middle school concept. The middle schools definitely have a
responsibility to promote the needs of the middle school students and staff with
positive school board support.
(6)

The final recommendation is to make sure there is a reason and

need for a strategic planning process. The ASCD framework provided a reason
and a need to complete the process for Jefferson Middle School. A
superintendent or school board recommendation would be sufficient. A
commitment to the future is extremely important. Planning, directing, and
focusing an action plan with the proper commitments provides an excellent
foundation to build the future.
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APPENDIX 1
MIDDLE GRADES EDUCATIONAL PRACTICES SURVEY
DIRECTIONS: For each item in the survey, you are asked to make two responses:
1. In the column marked ·current Situation" indicate your response by circling the number which indicates your perception of the educational practice as it
presendy exists in your school.
2. In the column marked "Ideal Situation" indicate your response to each item by circling the number which indicates your perception of how the
educational practice should exist in your school.
3. Please respond to all items for "Current Situation" before going on to items for "Ideal Situation.·

Current Situation
Strongly
Strongly
disagree
agree
(.11

co

I.

Ideal Situation
Strongly
Strongly
disagree
agree

EDUCATORS: The teachers of middle grade students
demonstrate they:
A-1
A-2
A-3
A-4

A-5
A-6

enjoy working with students this age.
desire to teach these students.
understand theJrowth characteristics
of the students physical, social,
emotional, mor and intellectual).
pay attention to both the student's
personal and academic development
~physical, social, emotional moral and
intellectual).
are able to cope with the day-to-day
behavior of this age group.
are able to differentiate between
normal and abnormal behavior of
this age.

A-1
A-2
A-3

1
1
1

2
2
2

3
3
3

4
4
4

5
5
5

6
6
6

A-4

1

2

3

4

5

6

,
,

A-5

1

2

3

4

5

6

A-6

1

2

3

4

5

6

2
2
2

3
3
3

4
4
4

5
5
5

6
6
6

2

3

4

5

6

1

2

3

4

5

6

1

2

3

4

5

6

1
1

Current Situation
Strongly
Strongly
disagree
agree

II.

CURRICULUM: The conic:olum in our middle grades:
B-1
B-2

B-3

Ill.

C-2
C-3

C-4

\.0

IV.

is based on both academic and personal
needs of the middle grade slUdents.
provides for oonlinuous development
of basic skills.
attends to how students should do
things (processes~ as wen as to what
they do (products .

B-1

1

2

3

4

5

6

1

2

3

4

5

6

B-2

1

2

3

4

5

6

1

2

3

4

5

6

B-3

1

2

3

4

5

6

1

2

3

4

5

6

C-1

1

2

3

4

5

6

1

2

3

4

5

6

C-2

1

2

3

4

5

6

1

2

3

4

5

6

C-3

1

2

3

4

5

6

1

2

3

4

5

6

C-4

1

2

3

4

5

6

1

2

3

4

5

6

0 -1 1

2

3

4

5

6

1

2

3

4

5

6

0 -2

1

2

3

4

5

6

1

2

3

4

5

6

0 -3

1

2

3

4

5

6

1

2

3

4

5

6

0-4

1

2

3

4

5

6

1

2

3

4

5

6

0 -5

1

2

3

4

5

6

1

2

3

4

5

6

ORGANIZATION ARRANGEMENTS: In our middle
grade classes:
C-1

U1

Ideal Situation
Strongly
Strongly
disagree
agree

the daily routine is changed frequently
to best serve student needs.
students are regrouped frequently to
best serve their needs.
the amount of lime spent on a subject
varies accordng to student needs.
teach9f'S experiment with the
organization lime and people to best
serve student needs.

INSTRUCTIONAL STRATEGIES: In our middle grades:

0 -1
D-2

0 -3
0-4
0-5

the readiness of students for the new
material is continuously taken into
account.
small group activities are used quite
often to meet students' needs for
g~ interaction.
te
ers spend lime each day giving
individual attention to students.
students are given op~rtunities to
work on their own WI ut drect
teacher attention.
students use many different methods of
learning.

Ideal Situation
Strongly
Strongly
disagree
agree

Current Situation
Strongly
Strongly
disagree
agree

v.

EXPLORATORY PROGRAMS: Within our middle grade
classroom the education program:
E-1
E-2
E-3
E-4
E-5
E-6

VI.
O"I

0

provides units of study based on
student interests common to that age.
takes into account the relatively
short attention span of students.
provides many opportunities for
students to study topics of their O'Nn
choosing based on their interests.
provides numerous opportunities for
~tu~nts to learn by exploration and
1nq~.

pro · es many hands-on learning
experiences for students.
provides a number of alternatives
~e.g ., mini-courses, independent study,
eld studies, etc.) to the usual
arrangements for study.

E-1

1

2

3

4

5

6

1

2

3

4

5

6

E-2

1

2

3

4

5

6

1

2

3

4

5

6

E-3

1

2

3

4

5

6

1

2

3

4

5

6

E-4

1

2

3

4

5

6

1

2

3

4

5

6

E-5

1

2

3

4

5

6

1

2

3

4

5

6

E-6

1

2

3

4

5

6

1

2

3

4

5

6

F- 1

1

2

3

4

5

6

1

2

3

4

5

6

F-2

1

2

3

4

5

6

1

2

3

4

5

6

F-3

1

2

3

4

5

6

1

2

3

4

5

6

F-4

1

2

3

4

5

6

1

2

3

4

5

6

F-5

1

2

3

4

5

6

1

2

3

4

5

6

F-6

1

2

3

4

5

6

1

2

3

4

5

6

ADVISING COUNSELING: The advising and counseling
provided students in our mldde grades by the staff
olher than the oounselors is:
F- 1
F-2
F-3
F-4
F-5
F-6

done by teachers prepared to
on both academic and personal matters.
provides regular opportunities for
students to ciscuss home, school and
~r-related problems in small groups.
includes an organized program des~ned
students understand lhemse ves.
to
~ro · s opportunities for students to
ocus their discussion on values.
encourages referrals to Guidance
Department.
is used by teachers ~anning
instructiorial and rem al programs
for individuals and groups.

':t

Current Situation
Strongly
Strongly
disagree
agree

VII.

CONTINUOUS PROGRESS: Instruction provided
students in our midde grades:

G-1
G-2
G-3
G-4
G-5
G-6

VIII.

Ideal Situation
Strongly
Strongly
disagree
agree

helps students understand the variation
in bme and manner lhat people grow/
develop and leam.
is based on the variation in readiness
lhat exist among the students.
is aocommodat8d to the varied
learning styles of the students.
provides the o~!Wnity for students
to progress at etr own rate.
involves students in setting goals for
themselves.
Involves students In evaluating the
achievement of their goals.

G-1 1

2

3

4

5

6

1

2

3

4

5

6

G-2

1

2

3

4

5

6

1

2

3

4

5

6

G-3

1

2

3

4

5

6

1

2

3

4

5

6

G-4

1

2

3

4

5

6

1

2

3

4

5

6

G·5

1

2

3

4

5

6

1

2

3

4

5

6

G-6

1

2

3

4

5

6

1

2

3

4

5

6

H-1

1

2

3

4

5

6

1

2

3

4

5

6

H-2
H-3

1
1

2
2

3
3

4
4

5
5

6
6

1
1

2
2

3
3

4
4

5
5

6
6

H-4

1

2

3

4

5

6

1

2

3

4

5

6

H-5

1

2

3

4

5

6

1

2

3

4

5

6

H-6

1

2

3

4

5

6

1

2

3

4

5

6

H-7

1

2

3

4

5

6

1

2

3

4

5

6

H-8

1

2

3

4

5

6

1

2

3

4

5

6

EVALUATION: The grad~ and reporting procedures
used in our middle grades ave been designed to:
H-1

O'I

H-2
H-3
H-4
H-5
H-6
H-7
H-8

provide students the information
neces:futo understand their strengths
and wea asses In all areas of
development.
emphasize suocess rather than failure.
indicate what student has learned
rather than teacher's impression of
the personality of the learner.
indicate Individual achievement rather
than how one·s achievement compares to
that of others.
Indicate how weR a student has
performed based on previously stated
goals/objectives.
mvolve students in the evaluation of
their achievement.
involve parents, students and teachers
in discussions on student progress.
indicate to parents and students their
personal as well as academic growth.

current Situation
Strongly
Strongly
agree
disagree
IX.

PLANNING: In our midde grades:
1-1
1-2
1-3
1-4

x.

J-2
J-3
J-4
J-5

XI.

students are involved In planning
overa!Jlanning for the school is
affect by input from an advisory
council.
there is cooperative planning by
teachers responsible for academic areas.
sufficient time during the school day
is provided teachers to do necessary
instructional planning.

1-1
1-2

1
1

2
2

3
3

4
4

5
5

6
6

1
1

2
2

3
3

4
4

5
5

6
6

l-3

1

2

3

4

5

6

1

2

3

4

5

6

1-4

1

2

3

4

5

6

1

2

3

4

5

6

J-1

1
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CLIMATE: The dimate in the middle grades of
our school is:
J-1
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Ideal Situation
Strongly
Strongly
disagree
agree

described as warm, caring, conducive
to leamc:;p.

enhan
by relationships that exist
between teach8f's and students.
enhanced by relationships that exist
between facul~and administration.
enhanced by
relationship that
exists among the faculty.
enhanced by what goes on in the
hallways, library, luoch room and
playground.

EXTRA-CURRICULAR ACTIVITIES: In our middle schools,
the extra-curricular activities are such that:
K-1
K-2
K-3
K-4

all students are able to find at least
one activity to meet their interest.
an activities are of equal importance.
the intramural athletic program is
offered for students meets the needs
of these students.
activities offered for students such
as forensics, debate, drama and
chess club meet the needs of these
students.
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CURRICULUM: The curriculum at
Jefferson:
~~eeta the needs of the gifted
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EXTRA-CURRICULAR ACTIVITIES:
At Jefferson the extra-curricular
are such that:
E-1 all students are able to find at
198st one activity to meet their
interest.
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APPENDIX 3
School Effectiveness: A Conceptual Framework
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JEFFERSON MIDDLE SCHOOL-5 YEAR PLAN
Growth Potential
., ..

87~8

82-89

Year1

Year2

.

Curriculum
Refinement

Advi sor/
Advise

Exploratorles
during achool

Intramural
Program

-

'·

State Testing
K· 12 Adoption
Revisions

Projed.Orug Free
8th Grade
Teachers lnserviced

45 Spring
Offerings

45 Spring
Offerings
Evaluated

45 Fall Offerings
45 Spring Offerings
Evaluate

.

90·91

..

- ·-

~

,.

~-

...-

·-·

6th-7th

ORGANIZATION ·

Continue

Continue

Continue

.

...

~·

Begin Fall
10 course
Offering
Evaluated

Fall -10 Offerings
Spring 10 Offerings
Evaluate

Fall Offerings
Winter Offerings
Spring Offering

Limited Offering

Begin Fall,
Winter, Spring,
Adivities

Continue
Evaluate

Continue
Evaluate

Continue

Building Wide
Discipline Plan

Evaluate
Refine

Continue
Evaluate

Continue
Evaluate

Team Recognition
Honor Roll
Bumper Sticker
Student of the Week

Continue to
expand positive
climate

Introduced the
Thumbs Up Group
Helping Hands

District TESA
Program
6JMS Teachers

District TESA
S JMS Teachers

District TESA
10JMS Teachers

Administ rative
Applleatlons

Continue

..

..

District TE SA
10 JMS Teachers

District TESA
10 .IMS Teachers

In service
Evaluate
2 Staff Members
Cooperative Leam ing
trained in
staff In
Cooperative Learning Cooperative Leaming
Pilot
Techniques

EDUCATIONAL TECHNOLOGY

Teacher
Apptleallons

6th Grade
Keyboarding
Pilot

6th Grade
Keyboarding
Pilot

Summ8f
Workshops

IBM
Word Processing
Apple II and
Data Base

..

' ~

After School
Study Lab

Cooperative
Leaming

Student
Applleatlons

..

School Wide
Advisor/Advisee
Program

IMPROVED TEACHING
TESA

91·92
Years

Year 4

State Testing
State Testing
State Testing
State Testing
K-1 2 Year1y Adoptions K· 12Yearly Adoptions K·12 Yearly Adoptions K·12 Yearly Adoption
Revisions
Revisions
Revisongs
Revisions
continue
Continue
Weekly Curriculum
Continue
Planning Time

6th Grade
Project Drug Free
7th Grade
Teachers lnserviced

Behavior
Management
Student
Recognition

CURRICULUM

6th Grade
Project Drug Free
6th Grade
Teachers In serviced

•-"'.,- r• • -

Alter School
Exploratorles

89-90
Year3

2nd Apple Lab

3td Apple Lab

8th Grade

61tr-~th

Computer Elective

Computer Offering
During Unified Alls

Appleworks
Workshop

2nd Apple llE
Computer and
Printer available
in teacher work area

Total JMS staff
Computer Literate

Electronic
Teacher Aides
made available

Continue i nservice
Offerings

Continue lnservice
Offerings

Computer
Scheduling
byApple llE
Discipline Manager
by IBM

New District Computer
Scheduling
Grades
Student Data Base
Attendat'loe

Progress Reports
Sent by Computer

..
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Continue to Expand

~

Apple Lab · 1
Computer Assisted
Instruction
Apple Lab · 2
Unified Aids Offerings
Apple Lab · 3
Mattr-Reading
Remediation

Continue
lnservice Olferings

CURRICULUM
1988-89

Eighth grade full year foreign language classes in French, German,
and Spanish with Exploratory Foreign Language option still
available.
Exploratory classes offered in Spring 1989.
General Music, Band, and Strings equipment purchases to coincide
with textbook adoption year in all the areas.
Summer Writing (1988) in Unified Arts for semester elective
offerings in 1989-90.
Project Drug Free implemented as beginning advisor/advisee unit in
6th grade.
New Spelling book adoption in 6-8.

1989-90

University of Chicago Transition Math Pilot in Grade 7.
Language Arts textbook adoption for grades 6-8.
Semester Electives for 8th Grade Unified Arts.

Computer keyboarding in the 6th Grade Unified Arts rotation.
Computer word processing in the 7th Grade Unified Arts rotation.
Summer Writing (1989) to realign Unified Arts classes in 6th-7th
grades.
Project Drug Free implemented as beginning advisor-advisee unit in
7th grade.
Exploratory classes offered in the fall and spring semester.
1990-91

Project Drug Free implemented as beginning advisor/advisee unit in
8th grade.
Exploratory classes offered in the fall and spring semester.
Math textbook adoption for grades 6-8.

1991-92

School Wide Advisor/Advisee Program.
Reading textbook adoption for grades 6-8.
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ORGANIZATION
1988-89

Implement buiJding wide discipline procedures. Consistency is its
main focus.
Implement intramural program for students. An after school
opportunity with a variety of offerings.
Continue to offer after school study lab for students needing
academic help.
Implement after school exploratory offerings during October.
Students would be able to pick from 10 offerings for a weekly after
school experience.
Continue the Helping Hands program with the counselors. Helping
Hands has 8-10 service clubs available for students to help others.
Continue the TUG program. The Thumbs Up Group is a positive
response to good deeds.
Implement Honor Roll bumper stickers.
Form student-teacher committee to further study the positive climate
approach at school.

1989-90

Evaluate and refine Building Wide Discipline Plan.
Continue intramurals.
Continue after school exploratories with both fall and spring
offerings.
Continue After School Study Lab.
Continue to develop ideas for positive school climate.

1990-91

Evaluate and refine Building School Wide Discipline Plan.
Continue to offer After School Exploratories in Fall, Winter, and
Spring.
Continue all areas from 1989-90.
Evaluate programs to see where improvements can be implemented.

1991-92

Maintain, refine, and evaluate program.
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IMPROVED TEACHING
1988-89

Center for the Study of Reading Collaborative Inservice.
Teacher Expectation Student Achievement Training for 5 additional
staff members.
Attend Institutes and Conferences to improve instruction.
Teachers should use a greater variety of teaching strategies in order
to meet the needs of the active learner i the middle school.
Weekly curriculum planning time will be organized by the learning
coordinator.
2 Teachers v.111 be trained in Cooperative Learning techniques for
future staff development
Level I-Level II Gifted Training.
Writing Assessment Training for Language Arts teachers.

1989-90

Center for the Study of Reading Collaborative lnservice.
Teacher Expectation Student Achievement Training for 10 additional
staff members.
Staff trained in Cooperative Learning techniques by in house
trainers.
There should be a continued and greater focus on assignments
which call upon students to communicate their reasoning through
both oral and written language.
Writing Assessment Training for Social Studies and Science
Teachers.

1990-91

Teacher Expectation Student Achievement Training for 10 additional
staff members.
Teacher should increase the amount of questioning strategies which
require students to use higher levels of thinking to communicate
their thoughts.

1991-92

Teacher Expectation Student Achievement Training for 10 additional
staff members.
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EDUCATIONAL TECHNOLOGY
1988-89

Pilot 6th grade Computer Keyboarding in the Unified Arts rotation.
Summer Writing (1988) to put computer elective in the 8th grade
Unified Arts rotation for 1989-90.
Appleworks workshops for teachers interested in word processing,
spreadsheets, and data bases.
Electronic teacher aides to be made available to teachers.
Upgrade 19 Apple IIE computers up to 128K.
Continue IBM word processing in the administrative office.
Computer schedules for student schedules.

1989-90

Continue teacher inservice offerings.
Purchase 2nd Apple IIE Computer Lab
Implement 8th grade computer elective in the Unified Arts rotation.
Make 2 Apple IIE Computers and a printer available in the teacher's
workroom area.
District Mainframe will be bought-JMS will have better scheduling,
report cards, student data base, and attendance.
Offer 6th grade computer keyboarding.

1990-91

Continue teacher inservice offerings.
Offer 6th-7th-8th grade computer offering during the Unified Arts
rotation.
Purchase 3rd Apple IIE Computer Lab.

1991-92

Continue teacher inservice offerings.
Apple IIE Lab for Computer Assisted Instruction.
Apple IIE Lab for 6th-7th-8th Grade Unified Arts instruction.
Apple IIE Lab for Math and Reading Remediation with At Risk
Students.
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APPENDIX 5
MIDDLE SCHOOLS FUTURES PLANNING CONSORTIUM
ORGANIZATION
A SUMMARY REPORT

Before looking at specific organizational changes or plans for change made by
participants of the Middle Schools Futures Planning Consortium, it is necessary
to alert the reader to bear in mind a few assumptions made by this writer upon
completion of an analysis of the final reports. It was necessary in some cases
to draw inferences from text in the absence of detailed information or specific
mention of a given change or plan for change. For example, it may be possible
to infer that if an organizational change was not specifically noted by a given
school, that school may already have had that particular characteristic
component of a typical middle school already in place. Consequently. that
school found no reason to repeat it in the final report. It is the impression of
this writer that the final reports reflected the specific changes made or planned
for as a result of having been a consortium participant. Pre-consortium
programs or those which were already in place in the respective schools were
generally cited as strengths in the initial application to

~SCD

and may or may

not have been mentioned again or improved through consortium participation. In
some cases, long-range planning was being utilized prior to consortium
participation. In such cases, credit may or may not have been attributed to
consortium participation in terms of changes made or plans for changes to be
made.
With this in mind, an effort was made to identify the changes made or
planned for by each school which would categorize it as practicing some or all
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of the characteristics of the "exemplary" middle school. Those changes will be
discussed here.
Beginning with restructuring, it became clear that three types were
apparent with respect to restructured scheduling. The first type can be
described as schools which shifted to smaller units ("teams" or "houses") within
the school. Reduced student-teacher ratio is implied as well as interdisciplinary
teaming, block scheduling, and provisions for common planning time. Twenty of
the twenty-five participating schools reported activity in this area.
A second type of restructured scheduling was reported in eight of the
schools. Included here are schools which restructured existing schedules to
accommodate additions of new courses and/or expansion of course offerings in
the exploratory areas of the curriculum (home and careers, technology, visual
and musical arts, and foreign languages).
Only two schools made specific mention of the third type of restructuring.
These schools either reduced or eliminated homogeneous tracking thereby
impacting on various scheduling accommodations. It was not clear whether or
not any of the other schools described earlier as being engaged in the first type
of restructuring likewise took steps to reduce or eliminate homogeneous tracking.
Further clarification from the schools themselves is necessary.
Another broad category of restructuring became apparent as it pertains to
staffing. Surely scheduling and staffing impact upon each other. For purposes
of this discussion however, they were reviewed separately.
Except for one school which eliminated an administrative position at the
central level in favor of appointing an assistant principal (dean} at each of two
middle schools, six of the twenty-five schools reported restructured staffing in the
form of additional positions created in an effort to accommodate the needs of
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the emerging middle school. It is not clear whether or not the addition of these
positions can be attributed to consortium participation. Certainly, the process
pointed up the need during the two years of consortium participation. New
positions included assistant principals, an administrative assistant, a second
librarian, an additional counselor, curriculum specialists/coordinators, technology
coordinators, a community outreach coordinator, an instructional specialist, a
media specialist, a staff development specialist, and a director of management
information systems.
In addition to restructuring efforts made by participating schools, a number
of other significant changes were introduced. Among these was the shift to
school based management. Eleven of the twenty-five schools reported that
efforts are being made to redefine teachers roles so as to provide more active
participation in decision making as well as leadership responsibilities. The John
S. Baker Middle School in Tacoma, Washington for example will institute a
school council during the 1988-89 SY. Responsibilities may include planning
and monitoring school improvement efforts, making building budget and policy
decisions, serving as chairs of subcommittees, and planning staff development
activities.
Advisor/advisee programs were adopted or extended during the course of
the two years of consortium participation. Twelve schools reported changes in
these programs to include special interest and club activities. As in the case of
the Dublin Middle School in Dublin, Ohio, advisor/advisee programs also served
as a vehicle for identifying students "at-risk," both academically and emotionally.
Although one can assume that the articulation between elementary and
middle school and middle school and high school is being addressed to some
degree, only six schools reported special efforts in this area Ford Middle
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School in Berea, Ohio serves as an example in its plans to schedule more
departmental meetings among schools in an effort to assess current practice and
reconcile change. Burlingame Intermediate School in Burlingame, California has
developed an orientation program for both students and parents which calls for
increased communication between home and school and collaboration between
sending and receiving schools.
It is also possible to assume that the majority of schools have made
advances along the lines of school and community relations simply by way of
participation on the consortium team which included a parent. Although several
schools mentioned activity in this area, only a few provided extended plans for
activities in this area. Parkway East Junior High School in Creve Coeur,
Missouri for example, discussed plans for student participation in community
service, business partnerships, and multiple roles for parent volunteers.
The subject of alternative programs came up less frequently under this
heading of organization to the extent that no details were provided. For some
schools, an awareness of the need for such programs is inherent.
Ron Musoleno
ASCD Associate
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MIDDLE SCHOOLS FUTURES PLANNING CONSORTIUM
CURRICULUM
A SUMMARY REPORT
Following a review of five-year plans and related materials submitted by schools
participating in the Middle Schools Futures Planning Consortium two processes
for revision or modification of existing programs were most apparent. The first
of these was the process of integration. Nineteen of the participating schools
were engaged in some kind of curriculum integration.
Integration as it was discussed can be broken down into five distinct subsections if you will. The first of these deals with the cross-over of two or more
subject areas. The primary vehicle for this process was the development of
interdisciplinary units whereby two or more subjects were integrated into the
curriculum. Fifteen schools reported either increased use of or the integration of
interdisciplinary units of study. Armstrong Middle School in East Elmhurst, New
York reported the integration of language arts and social studies for example,
while Burlingame Intermediate School in Burlingame, California reported the
integration of English and reading literature.
A second form of integration dealt with the integration of reading, writing,
listening, and speaking skills into all courses of study within the middle school
curriculum. Ten of the twenty-five schools reported activity in this area The
Heritage/Mt. Pleasant Middle Schools from the Livingston School District in
Livingston, New Jersey reported plans for the integration of "writing across the
curriculum" in the 1988-89 school year.
Cultural and global awareness which included the study of geography
comprise the substance on the third form of integration. Five schools reported
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plans to integrate these topics into existing subject areas. For the most part, the
social studies were identified as the most suitable curriculum for integration of
these topics.
The fourth sub-section on integration dealt with the integration of
organizational and study skills into existing content areas. Five schools
discussed this type of curriculum integration.
Four schools reported activity in the fifth area of integration. These
schools focused on the integration of skills dealing with the development in
collaborative learning, higher-level and critical thinking, and problem solving.
The second most discussed process of curriculum revision or modification
was that of implementation. Under this category we are basically dealing with
those schools which have expanded or will expand programs by implementing
proposed additions in the form of new courses. Eighteen schools reported the
implementation new courses. Specific additions included foreign languages,
technology education, international studies, physical education, career and
vocational education, practical arts, business, health education as a separate
course, ESL, a course in skill development (Cross Keys), science, mathematics,
and reading.
Two schools implemented additions to the existing program by adding a
daily developmental studies period (Eggers) and a daily activity period {Ford).
Three schools reported the implementation of new programs to accommodate
slow and/or accelerated learners.
Before closing, it may be of interest that although most schools seemed
to have models for curriculum development already in place, only four schools
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specifically reported the use of or development of models to serve as guidelines
for curriculum development.
Ron Musoleno
ASCD Associate
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MIDDLE SCHOOLS FUTURES PLANNING CONSORTIUM
IMPROVED TEACHING
A SUMMARY REPORT
A review of the five-year plans and related materials submitted by schools
participating in the Middle Schools Futures Planning Consortium revealed a
myriad of programs intended to improve the overall quality of instruction in the
schools. Two principal categories were identified. The first deals with training
made available for teachers through staff development programs. The second
reflects efforts made at administrative levels to provide opportunities, practices,

and procedures from which improved instruction is intended to evolve.
As might be expected all twenty-five schools reported training programs
of one kind or another. Training in three programs was more frequent than
others. Eighteen schools reported training in interdisciplinary team teaching.
Twelve reported training in cooperative learning techniques, while ten schools
provided training in peer coaching. To some degree or another, nine schools
reported plans for training in computer applications and educational uses of
technology. Training in learning and teaching styles was provided by six
schools, followed by five schools reporting training in the implementation of an
advisor/advisee program and of mastery learning techniques. Four schools
reported training in techniques for independent, small, or large group instruction,
understanding the special needs of the middle level student, and techniques for
dealing with at-risk students.
The remaining training programs had a frequency of three or fewer
schools reporting. Three programs were reported by three schools. These were
techniques for dealing with the mainstreamed special education child, techniques
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for developing critical thinking, problem solving and decision making skills, and
TESA (Teacher Effectiveness/Student Achievement}. Classroom management
techniques, 4-MAT, writing across the curriculum, systematic questioning
strategies, and setting up activity labs and learning centers were reported by
only two schools each.
Training in each of the following programs was reported by schools only
once. These programs included creative programming, grant writing, PRACTEK,
cross-age peer tutoring, micro-teaching, integration of the arts, use of criterionreferenced evaluation, information processing methods, use of contracts, use of
current research, use of high-interest instructional techniques, Essential Elements
of Instruction (EEi) training, use of new texts and materials, drug education,
inter-personal skills development, implementing the middle school, hands-on
learning techniques, exploratory learning, social interaction, experiential teaching
methods, personalization of the curriculum, motivational activities, and finally, use
of an alternative supervision model.
Within the second category, opportunities, practices, procedures,
seventeen schools reported efforts to promote improved instruction. The items
reported in this category are diversified making this category more of a "catch
all".
Five schools reported the establishment of a mentor/buddy system, a staff
development committee, and/or the provision of additional funding for staff
development. Four schools reported the revision of their teacher evaluation
process, the provision for attendance at professional conferences, visitations of
local and distant classrooms, and/or the use of a needs assessment to
determine teacher preference on staff development days.
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The following were reported three or fewer times. Three schools reported
the use of consultants while two schools reported the establishment of
communication with teacher training colleges, or the development of schoolbusiness relationships. Developing instructional handbooks, scheduling monthly
in-service, providing options on in-service days, or reducing student-teacher ratio
were reported only once.
Ron Musoleno
ASCD Associate
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MIDDLE SCHOOLS FUTURES PLANNING CONSORTIUM
TECHNOLOGY
A SUMMARY REPORT
Two broad uses of technology were reported by schools participating in the
Middle Schools Futures Planning Consortium. As might be expected, these
were administrative and educational uses. The reader is once again cautioned
that participating schools may not always have reported specific uses of
technology that may be in practice in their respective schools. Rather it may be
that what was reported was a function of improvement efforts to be developed in
a long-range plan. consequently, what follows represents that which was
actually stated in writing and not what might be inferred vis a vis the speculation
of this writer.
Administrative uses of technology typically centered around data base
management and record keeping. Of the schools reporting, five specifically
stated computer utilization for these purposes. Two schools reported the use of
an automatic caller system for attendance purposes. Computerization of A-V
software, card catalog, and book circulation was reported by two schools. Only
three schools reported the use of district-wide computer network for
administrative purposes. Finally, although one might assume that maintainance
of existing equipment would be an on-going process, nine schools specifically
reported this exercise.
Educational applications of technology comprised the bulk of the
discussion on the topic. Twelve schools reported increased allocation of funds
for computer hard-and software purchases. The use of CD-ROM technology
was reported in ten schools. Interestingly enough, only nine schools reported
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the existence of or plans for computer labs.
The integration of computer technology into other subject areas (CAI) was
reported by nine schools. Dublin Middle School in Dublin, Ohio for example
discussed plans for the use of computers to assist with instruction of students in
classes for learning disabled, developmentally handicapped, and English as a
second language. Giving attention to the need for students and teachers alike
to have greater access to computers, eight schools reported the existence of
portable stations to be used in a variety of locations throughout the schools.
Closed-circuit TV studios were to be found in seven of the twenty-five
schools, followed by five schools with existing satellite dishes or plans for same.
llling Junior High School in Manchester, Connecticut reported the existence of a
"mission control center" using a satellite dish to monitor the United States space
program, particularly the space shuttle flights. Teleconferencing is also made
available at llling using their satellite dish.
Modem hook-ups to local and distant libraries, universities, a variety of
data bases and to home computers was reported by five schools. Baker Middle
School in TAcoma, Washington discussed its plans for a "Communications and
Information Resource Center" which among other things would serve to provide
student access via home computers.
Four schools reported direct links to local cable TV stations white three
schools discussed the acquisition of large screen TVNCR monitors. A newer
concept, interactive video and computers was reported by only three schools.
Desk-top publishing, use of a computer image projector, and intra-school video
technology were reported by only one school each.
Ron Musoleno
ASCD Associate
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